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I. Introduction 
 
 
 Since its earliest days, Kuyper College has aimed to promote student learning, 
teaching effectiveness, and student satisfaction as part of Christian stewardship.  
Members of the campus community (students, faculty, staff, and administration) have 
evaluated the progress in these areas, aiming to be more successful along the way.  
The Plan for the Assessment of Student Learning, as a record of the past and present 
assessment activities and a list of future assessment plans, will clarify and assist 
Kuyper in determining whether its educational programs contribute to student growth 
and development.  As a comprehensive institution of ministry-directed higher education, 
the ultimate goal of Kuyper is to equip students with a biblical, Reformed worldview to 
serve effectively Christ’s church and his world.1      
 
 Kuyper College believes that, as an institution of Christian higher education, 
everyone belongs to God and has a responsibility to glorify him.  Kuyper seeks to glorify 
God through the work of the campus community and recognizes that the members are 
called to a relationship of accountability and excellence with God and students.  Kuyper 
College, therefore, desires to be a wise steward of the College’s varied resources; it is 
the assessment program that allows Kuyper to evaluate its programs, review its 
success, and better understand and address problematic areas.   
 
 The purpose of assessment at Kuyper College is to improve student 
learning and character development through the evaluation of the impact of 
curricular and co-curricular educational experiences, and to assist the College in 
implementing quality programs and services.  The College will use the following 
tools to accomplish this:  
 

1. Institution-wide direct measures of student learning  
A. Nationwide norm-referenced tests 
B. Indirect, behavioral and attitudinal measures (norm referenced surveys 

and alumni surveys) 
2. Locally developed departmental assessment activities 

A. Tests in Bible and doctrine knowledge 
B. Campus-wide assessment of the College’s five Student Learning 

Outcomes 
C. Additional course-embedded assessment 

3. Complementary assessment activities 
A. Faculty evaluation 
B. Assessment plan review 

 
 Kuyper College will seek to do this work directed by the purpose (stated above) 
and by the College’s educational goals.  The system of feedback, which will be outlined 

                                                 
1 “ Institution of ministry-directed higher education.”  From page seven of the Kuyper College Strategic 
Plan: Vision, Quality & Accountability:  Setting a New Pace 2004-2010.    



4 

later in the plan, will ensure that progress is being made and that the appropriate parties 
involved remain accountable for implementing change.      
  

II. History of Assessment at Kuyper College 
 
 

 In 1992-93 the faculty adopted an assessment plan for student learning.  The 
focal point of the plan was to determine if the College was achieving its stated mission.2  
It was the responsibility of the academic dean to administer the plan. 
 
The assessment plan incorporated: 

1. Pretests and posttests in selected academic areas, such as Bible knowledge and 
doctrine knowledge3 

2. Standardized tests, such as the Collegiate Assessment of Academic Proficiency 
(CAAP) in the areas of critical thinking and problem-solving, and the College 
Outcomes Measures Project (COMP), which measured process skills such as 
problem-solving, values clarification, students’ competency to function within 
social institutions, and their understanding of the arts4 

3. Portfolio development for each student by the Field Education Office and the 
professional education department 

4. Job placement data 
5. Alumni questionnaires concerning graduate school enrollment and achievement5 
6. The Student Satisfaction Inventory (SSI)6  
 

 From 1992 to the present, the Academic Office has collected both external and 
internal assessment data which the Assessment Committee and the faculty have used 
to evaluate the College’s ability to accomplish its purpose as stated in its mission 

                                                 
2 Reformed Bible College prepares students for effective service in church and mission vocations by providing 
biblically-based, Christ-centered, ministry-directed education and training from a Reformed perspective.  Reformed 
Bible College also seeks to provide all students, whatever profession or calling they choose to pursue, with the 
intellectual and spiritual foundations required for Christian living and service.  Mission statement revised April, 
2002 to read as follows: Kuyper College equips students with a biblical, Reformed worldview to serve effectively 
Christ’ s church and his world. 
3The Bible Knowledge Test was created in the mid-1980s and administered from then until 2004 by the Bible 
department.  It was used as a pretest for freshmen and a posttest for seniors.  In Fall 05, the Bible Department 
replaced the Bible Knowledge Test with a revised edition.  The test will now serve as a pre and posttest for freshmen 
students for foundation courses in the Bible department.  
4 The CAAP was given to sophomore students April, 1997; April, 1998; March, 1999; and May, 2001.  The CAAP 
was discontinued after May, 2001 due to budget constraints and consistent student results.  The CAAP will be 
reinstituted in the fall of 2006, but will be given to freshmen and juniors instead of sophomores.  The COMP was 
given to seniors from 1995-1997, but has since been discontinued. 
5 Please see the Annual Assessment Report dated January 1, 2006 for more information. 
6 The SSI was administered Spring, 1996; Spring, 1998; Fall, 1999; Spring, 2002; and Spring, 2004.  Several 
changes resulted.  New inputs include the following: the contracting of a new food service agency, more lighting 
around campus, computer rooms added in dorms, new academic support services, new academic advising 
procedures that included two academic advising days per year, a coffee shop, and the engagement of emotional 
health counseling services.  Kuyper College will replace the SSI with the National Survey of Student Engagement 
(NSSE) in the coming years, but may choose to rotate the SSI and the NSSE for statistical purposes. 
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statement.7  Internal data has included items such as retention rates, percentages of 
students who graduate, and cumulative grade point averages of graduates.  External 
data has included items such as the success of transfer students, the ability of 
graduates to secure employment in their career tracks, acceptance of graduates to 
graduate schools, and the promotion or advancement of graduates in their vocations (“A 
Plan” 5).  The information gathered by the Assessment Committee led to the 
appointment of the Curriculum Revision Committee in 2000 with a mission to revise the 
College curriculum with special emphasis on strengthening the general education 
curriculum.  
 
 The most startling finding of the assessment conducted in the late 1990s was the 
degree to which students struggled to adequately express themselves, both orally and 
in writing.  Assessment activities that Kuyper conducted, such as the Test of Standard 
Written English (TSWE), showed scores that were consistently below College 
expectations.8  The writing section of the CAAP test also showed similar results.  
Furthermore, faculty frequently voiced their complaints about students’ inability to 
adequately express themselves on written assignments, citing examples of poor use of 
grammar, deficient ability to spell, inadequate research skills, and mediocre ability to 
connect thoughts in a paper to make it flow.  Students also struggled to express 
themselves in oral presentations in which they would have poor eye contact, little or no 
voice inflection, and seldom made use of effective visual aids. 
 
 The major curriculum revision that resulted from the work of the Curriculum 
Revision Committee was adopted by the College faculty in the spring of 2001.  This new 
curriculum included, among other changes, a minor in communication arts, which 
replaced the outdated minor in Western culture, and a new requirement that all students 
take two college level writing courses.9  These new additions were meant to bolster the 
students’ ability to communicate and thereby increase their success in the classroom, 
their scores on assessment tests, and their capacity to function in a world that demands 
effective communication skills.   
 
The major components of the new curriculum are as follows: 

1. Goals and objectives that are measurable 
2. An accredited social work program10 
3. Collaborative programs with Cornerstone University in elementary and secondary 

education, accounting, business computer information systems, communication 
arts, music and business administration, among others 

4. A minor in communication arts (replaced the minor in Western civilization) 
5. A requirement that all students take two college level writing courses 

                                                 
7 Please see footnote 2. 
8 The Test of Standard Written English has since been discontinued. 
9 The Curriculum Revision Committee decided that the word “Western”  limited students to functioning strictly in a 
Western culture.  This committee determined that a minor in communication arts would allow students to function in 
a global environment and would make them more prepared for vocational service.   
10 For an explanation of why an accredited social work program was added as a curricular component, please see the 
Annual Assessment Report dated January 1, 2006.  
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6. A course entitled Gateway to Excellence for entering students, which explores a 
variety of topics pertinent to college success, along with the fundamentals of a 
Christian worldview 

7. A new requirement that all seniors take the capstone course, Calvinism, which 
attempts to help students to integrate their education and function effectively in a 
postmodern society11 

8. A new computer course, Computers and Technology in Education 
9. The use of the Reformed worldview perspective as the unifying theme for the 

curriculum 
 

 In 2003, the College president appointed a new committee to write an 
assessment plan for student learning that would evaluate the effectiveness of the 2001 
revised curriculum.  In response, three members of the Assessment Committee -- Mel 
Flikkema, the assessment committee chair; Evan Heerema, the assessment committee 
vice chair; and Dianne Zandbergen, an assessment committee member, attended the 
NCA conference entitled Changing Institutional Priorities: Developing a Shared 
Understanding of the Value of Assessing Student Learning in the fall of the same year.  
While there, they learned that evaluating teacher centered learning is no longer an 
effective way to conduct assessment.  Therefore, the goal of the new assessment plan 
is to promote student-centered learning and create lifelong knowledge workers through 
the appropriate curricular pathways.12    
 
 The Plan for the Assessment of Student Learning will seek evidence for learning 
brought about by effective teaching and will discover if student life, the Library, and 
other segments of the institution provide services that enhance learning and develop 
knowledge workers.13  The Plan for the Assessment of Student Learning will also assist 
the institution in conducting systematic curricular reviews and in providing data for 
logistic and strategic decision making.  When the need for improvement arises, the 
Assessment Committee will establish a feedback loop to implement necessary 
changes.14 
 
 

 
 
 

 
                                                 
11 Calvinism has since been renamed Principles and Practices of Reformed Worldview Perspectives. 
12 “Curricular pathways”  refers to the specific courses students take that contribute directly to expected student 
learning outcomes.   
13 The term “knowledge worker”  is defined as follows by the NCA: “The knowledge worker will be technologically 
literate, to be sure, but what is valued is the knowledge worker’s capacity to sift and winnow massive amounts of 
information in order to discover or create new or better understanding of ourselves and the world we live in”   
(“Exploring”  3.2). 
14 Please see “Summary of Activities, Outcomes Assessed and Feedback for Each Activity”  on page 24 for more 
information.  
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III. Structure for Continued Development and 
Implementation of the Plan for the Assessment of 

Student Learning 
 
 
 In order to effectively implement the Plan for the Assessment of Student 
Learning, a cohesive structure must be set in place whereby the Assessment 
Committee, departments, focus groups, and individuals work together to maximize 
student learning.  Every element in this equation has its place; Assessment Committee 
meetings are a productive time of collaboration on troublesome issues, departmental 
meetings focus on course-embedded assessment and discussion of how well students 
are progressing on expected learning outcomes, focus groups can and will be assigned 
to investigate specific matters pertaining to student learning, the Director of Assessment 
and Faculty Associate in Assessment ensure that assessment progress continues to be 
made, and student members offer insight into their own learning experiences.  By 
working in a structured manner, as both a team and as individuals, Kuyper College will 
enhance student learning to the greatest extent possible.  Below is the structure that the 
College will follow to maintain solidarity and efficiency.  
 
A.  The Assessment Committee Mandate:   
 
 In 2005, the Academic Affairs Committee developed the following structure and 
focus for the Assessment Committee: 
 
 1.  Membership 
 The members of this committee are appointed by the College president. 
 Committee membership is representative of the faculty, student support services, 
 and the student life department.15 
 
 2.  Duties 

A. Write a comprehensive assessment plan for student learning       
that will set forth: 

1. A purpose statement for the assessment program at Kuyper 
   2.  Prioritize the student learning outcomes to be assessed 
   3.  A five year timetable to accomplish the goals 

B. Supervise, monitor and assure the accomplishment of departmental 
assessment activities 

C. Plan faculty and staff workshops on assessment matters 
D. Develop the appropriate means for assessing the general education 

curriculum 
E. Create a “culture” of assessment on campus 
F. Collaborate with the Student Life Office in the assessment of co-

curricular student learning activities 

                                                 
15 Student life department members will be added in Fall 06. 
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G. Partner with the College leadership in the development of the     
Kuyper College Strategic Plan 

 
B.  Current Composition of the Assessment Committee: 
 
  The Assessment Committee is chaired by the Director of Assessment. 
The composition of the committee shall normally include the Faculty Associate in 
Assessment, one member from Institutional Research, one member from each of the 
academic departments (Bible, Professional Education, General Education), the Director 
of Field Education, one member from the Student Life Department, one member from 
Library Services, and the Provost as an ex-officio member. 
 
C.  Duties of the Director of Assessment: 

(Administration or Faculty Position) 
 

1. Devote a minimum of ½ of work time to assessment 
2. Keep current concerning assessment issues in higher education, promote the 

dissemination of that information to the committee and, where appropriate, to the 
entire faculty, and seek professional development in this area, through 
conferences or other enrichment activities 

3. Coordinate, direct and revise the College’s program for the assessment of 
student learning (includes working with departmental chairs in building specific 
assessment strategies for departments, programs, majors and minors) 

4. Coordinate the collection of assessment information, with the assistance of 
members of the Assessment Committee, or other appropriate offices 

5. Oversee the College’s use of standardized testing instruments (NSSE, MAPP, 
CAAP, SSI, etc.) 

6. Analyze and assemble the collected assessment data on a yearly basis into an 
Annual Assessment Report for the President and Academic Affairs Committee, 
detailing the assessment data collected, the results, the recommendations, the 
actions taken, and the effects of those actions on student learning across the 
curriculum, due each year in July 

7. Plan and direct the annual Faculty Assessment Week each June to perform 
yearly assessment of each student learning outcome on a rotating basis (the 
responsibility for leading Assessment Week each year is undertaken by 
appropriate academic departments, under the direction of the Director of 
Assessment) 

8. Plan and direct the annual Faculty Retreat, including those parts that deal with 
assessment, held the Monday before fall classes start in August (activities may 
include review of the annual assessment report data from the previous year, 
interpretation of that data, identification of areas of strength and weakness to 
determine recommendations for improvement, timelines for implementation, in 
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order to “close the loop” in the assessment cycle; other activities may include 
preparatory work for the coming year’s student learning outcome assessment) 

9. Provide periodic assessment reports to the board of trustees and other 
stakeholders 

10. Serve as the College’s contact person from CCCU, ABHE, standardized testing 
institutions, and other collaborative assessment efforts 

 
D.  Duties of the Faculty Associate in Assessment: 

(Staff Position)  
 

1. Devote a minimum of ¼ of work time to assessment 
2. Update and care for assessment web pages on Kuyper College’s website 
3. Assist the Director of Assessment with administrative tasks associated with the 

coordination, administration, evaluation, and analysis of assessment instruments 
at the College 

4. Coordinate the administration (planning, collecting, submitting) of faculty 
evaluation forms each academic semester (IDEA) 

5. Maintain a “storehouse” of assessment information for the institution (all ‘hard’ 
copies of assessment statistics, reports and data are to be accessible in the 
Faculty Associate in Assessment’s office, including records of student 
participation in assessment activities) 

 
E.  Duties of the Teaching Faculty 
 

1. Schedule time in their courses for the administration of assessment tests as 
needed 

2. Participate in the administration of departmental assessment 
3. Participate in the administration of individual program assessment16 
4. Schedule time to assess the College’s Student Learning Outcomes, as 

determined by the Director of Assessment 
5. Provide evidence of curricular enhancement based upon assessment results 
6. Plan, attend and participate in an annual assessment week and faculty retreat 

                                                 
16 “ Individual program assessment”  is the evaluation of the specific career tracks in each department (such as the 
youth ministry program in the professional education department). 
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IV. Student Learning Outcomes for the Bachelor of 
Science Degree 

 
 
 Academic assessment begins with the mission statement of the College.  From 
there, assessment is based on criteria that are derived from faculty consensus on the 
desired student learning outcomes for the Bachelor of Science degree.  These learning 
outcomes are a priority for the Kuyper College community.  They will serve as the 
foundation of our efforts to assess student outcomes over the next several years. 
 
A.  College Mission Statement: 
 
 Kuyper College equips students with a biblical, Reformed worldview to serve 
effectively Christ’s church and his world. 
 
B.  Student Learning Outcomes: 
 
 The following are five curricular student learning outcomes with additional 
performance indicators.  Students graduating from Kuyper College with a Bachelor of 
Science degree will be able to: 
 
1) Formulate, articulate and apply a biblical Reformed worldview 

1.1 Synthesize content and basic themes of the Bible 
1.2 Explain basic biblical concepts from a Reformed perspective 
1.3 Apply biblical principles to everyday life 

2) Examine and appreciate the development and diversity of ideas, individuals, groups 
and cultures 

2.1 Understand and value the contributions of human diversity 
2.2 Contextualize the presentation of the gospel to diverse cultures 
2.3 Apply the social, political and physical sciences in interdisciplinary contexts 

3) Communicate effectively in oral, written and visual form within Christ’s church and 
his world 

3.1 Demonstrate skills in effective and persuasive speech and writing 
3.2 Conform to the conventions of academic English and use appropriate 

rhetorical patterns 
3.3 Demonstrate skills in the effective use of visual literacy and technology 

4) Acquire skills in research and critical thinking that are foundational to lifelong 
learning and effective problem solving 

4.1 Locate, evaluate and use information effectively 
4.2 Demonstrate skills in critical thinking 

5) Demonstrate effective leadership skills in their chosen field of service as a 
professional or a volunteer 

5.1 Identify and employ gifts and strengths for vocational service 
5.2 Demonstrate the professional skills of the chosen vocation 
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V. Past, Current and Future Activities 
 
 
A.  Direct Measures of Student Learning 
 
 The use of the assessment instruments suggested in this section will involve not 
only the collection of data, but also analysis in relation to the student learning objectives 
of Kuyper College.  The stated criteria and mission also serve as the backdrop upon 
which the assessment data is projected.  Data is not assessment; assessment uses 
data to determine if the stated objective is being achieved.  Kuyper College will give 
some preference to instruments that provide outcomes that can be used for external 
comparisons with similar educational institutions.   
 
 Assessment typically combines a variety of voices to gain a clearer image of 
student learning.  At Kuyper College, assessment is composed of input from three 
areas: Internal—students (resident, commuter, and transfer), faculty (tenured, term, and 
adjunct), staff and administration; External—stakeholders (congregations, constituents, 
and employers); Dual—alumni and trustees (as both external and internal).   
 
 The norm referenced tests in this section generally fall into two groups.  The first 
group contains tests that are direct measures of student academic ability (Collegiate 
Assessment of Academic Proficiency Test [CAAP], and the Measure of Academic 
Proficiency and Progress [MAPP).  The second group consists of surveys that are 
indirect, behavioral, or attitudinal measures (National Survey of Student Engagement 
[NSSE], the Student Satisfaction Inventory [SSI], and the College Student Inventory 
[CSI]). 
 

1.  Direct Measures of Student Learning 
 

a. Collegiate Assessment of Academic Proficiency (CAAP)  
 
 Since its introduction by ACT in 1988, the Collegiate Assessment of 
Academic Proficiency (CAAP) has been administered in over 500 colleges 
and universities nationwide, thus providing normative data for a number of 
comparison groups.  Since it also measures many of the same areas of 
academic achievement as the ACT, the CAAP enables institutions to 
monitor growth in the areas of general education with minimal testing.  
CAAP provides comprehensive documentation of student achievement 
levels on an individual and group basis.  It also offers research reports to 
help institutions document student performance gain while enrolled in their 
general education program, providing an in-depth analysis of the relative 
strengths and weaknesses of student groups in each content area.   
    
 CAAP is a post-secondary assessment program that can examine 
student ability in five areas: reading (referring and reasoning skills), critical 
thinking (clarifying, analyzing, evaluating, and extending argument skills), 
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mathematics (quantitative reasoning and mathematical application skills), 
science (principles of scientific application in data, research summaries, 
and conflicting viewpoints), and writing (usage/mechanics, punctuation, 
grammar, sentence structure, style, organization, strategy, and rhetorical 
skills).  Kuyper College has chosen to administer the reading, writing and 
critical thinking tests to all incoming freshmen and juniors starting in Fall 
2006 and every even-numbered year thereafter.  The freshmen will be 
tested during orientation and the juniors will be tested on Registration Day.  
Two make-up sessions will be available for new students and students 
who are unable to attend the testing session designated for their class. 
 
 Upon receiving the results, the Assessment Committee will analyze 
the results, identify areas of weakness in reading, critical thinking, and 
writing, and find ways to improve student areas of strength within the 
curriculum.  The Assessment Committee will look at the data across the 
board, and if students generally score poorly in any area (below the 
national mean), the Assessment Committee will immediately discuss the 
problem with the appropriate faculty department.  The Assessment 
Committee will also determine which of the five testing areas are the 
weakest for students, compare Kuyper College student scores to student 
scores at other similar institutions, and discuss their findings with the 
appropriate faculty department.  Once the department has assembled, 
faculty members can work to implement change in the curriculum through 
assignments that require students to exercise their area(s) of weakness, 
through the implementation of certain required projects, or through various 
other means.  Beginning in 2008, the Assessment Committee will 
compare students’ CAAP scores as freshmen to their scores as juniors.  
The College expects to see an increase in student skill between a 
student’s freshman and junior year that is comparable to that of other 
similar institutions.  If the average improvement score of students between 
their freshman and junior year is consistently below average, a CAAP 
Task Force will take the appropriate measures to improve student scores.  
The Assessment Committee may also periodically conduct a study which 
analyzes if there is a direct correlation between student scores on the 
CAAP and extracurricular activities or leadership opportunities (such as 
internships, experiences traveling abroad, etc.)   
 
Kuyper will use the test in the following ways: 
1. As an outcome measure 

The College will use the CAAP to assess core general education skills 
and learning.  By using the CAAP reports, the College will determine 
overall student achievement and whether it is acceptable compared to 
results of institutions similar to Kuyper. 
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2. As a longitudinal measure of data 
This design involves the administration of CAAP to incoming students 
and then again to these same students during their junior year.  
Inferences can be made about program effectiveness and specific 
educational experiences, such as internships, key courses and majors. 
 
Kuyper College will use the CAAP test to: 
�  Measure students’ achievement levels on a group and individual 

basis 
�  Compare students’ achievement levels with national user norms 
�  Evaluate the strengths and weaknesses of general education 

programs 
�  Analyze what interventions may be necessary to optimize results 
�  Satisfy accreditation and accountability reporting requirements  

   
b. Measure of Academic Proficiency and Progress (MAPP) 
 
 The Measure of Academic Proficiency and Progress (MAPP) test is 
a two-hour test that measures “college-level reading, mathematics, writing, 
and critical thinking in the context of the humanities, social sciences, and 
natural sciences”  (“MAPP”).  The MAPP is norm referenced and can be 
adapted by adding up to fifty locally-developed multiple choice questions.  
According to MAPP, this test is “designed for colleges and universities to 
assess their general education outcomes, so they may improve the quality 
of instruction and learning.  It focuses on the academic skills developed 
through general education courses, rather than on the knowledge 
acquired about the subjects taught in these courses” (“MAPP”).   Kuyper 
will rotate the MAPP with the CAAP every other year in order to ensure 
that the results of both tests are alike and are thus valid indicators of 
student learning. Although similar, the CAAP and the MAPP provide a 
slightly different approach to testing that enriches the student profiles.  By 
using both tests, Kuyper will be able to acquire the most statistically sound 
data possible.   
     
 Kuyper will manage the results for the MAPP in the same manner 
as the CAAP.  The Assessment Committee will analyze and interpret the 
results, then provide the proper recommendations to the appropriate 
departments.  Kuyper will administer the MAPP to freshmen and juniors in 
the fall of odd-numbered years.   
 

2.  Indirect, Behavioral and Attitudinal Measures 
 

a.  National Survey of Student Engagement (NSSE)  
 
 In order to improve student learning, Kuyper will also use the 
National Survey of Student Engagement (NSSE) on a biannual basis 
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starting in Winter 2006.  The premise of this program is that students who 
are most involved in “activities that matter to their education inside and 
outside of the classroom, learn more during college than those who are 
not as involved” (Indiana University).  Students involved in these activities 
gain skills in critical thinking, application of book knowledge to life, 
appreciation of cultural differences, self-esteem, confidence, civic 
engagement, and time management, among others (Indiana University).   
 
 In 2008, 774 colleges and universities across the country 
participated in the NSSE, reaching over 1.5 million students over the past 
seven years (Indiana University).  The NSSE collects information directly 
from students about the quality of their education and looks at how often 
students participate in activities that have been shown by research to be 
associated with learning.  The students are asked about how they spend 
their time, what they feel they have gained from their classes, their 
assessment of the quality of their interactions with faculty and students, 
and other educationally important activities.      
            
 The College will use the data from NSSE to determine student 
reaction to and satisfaction with their schooling.  Student input, then, will 
be used to improve undergraduate education.  A task force may be 
assigned with one member from each of the three departments (general 
education, professional education and the Bible department), and one 
member of student life, to evaluate student survey results.  This will be 
done in conjunction with the Assessment Committee.  The NSSE Task 
Force will be responsible for analyzing the data and presenting it to the 
Assessment Committee.  It will be the NSSE Task Force’s mandate to 
propose changes that promote student satisfaction.   
 
 
b.  Student Satisfaction Inventory (SSI) 
 
 The Student Satisfaction Inventory (SSI) is an effective tool that is 
used to enhance the quality of student life and learning on college 
campuses.  The tool measures student satisfaction and priorities which 
ultimately evaluates how contented students are and also the areas of 
campus life and learning that are important to them.  According to Noel-
Levitz, the SSI can be used to: 

·  Guide strategic action planning 
·  Strengthen student retention initiatives 
·  Meet accreditation requirements 
·  Identify areas of strength for institutional marketing 
·  Chart progress toward campus goals 

 The Noel-Levitz Satisfaction-Priorities Surveys have been used by over 
1,800 schools institutions to improve institutional effectiveness.  More 
than 2 million students have taken these surveys, which provide 
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“exceptionally valid and varied national benchmarks” (“Student 
Satisfaction Inventory”). 

 
 Kuyper College began giving the SSI to all students in 1996, shortly 
after the SSI’s inception in 1994, and every other year thereafter.  The SSI 
and the NSSE will be rotated on an annual basis, which will provide the 
College with the most accurate data possible.  Once the survey results are 
returned to campus, focus groups of students and administrators will be 
formed to discuss the results of the survey.  Requested changes will be 
taken to the appropriate departments for review and approval.   
   
c.  College Student Inventory (CSI) 
 
 The College Student Inventory (CSI) is administered to all freshmen 
and transfer students fall semester in the Gateway class in order to 
determine the freshmen students that are retention risks.  Freshmen or 
transfer students entering Kuyper during the winter semester are required 
to take Gateway to Excellence at that time, and thus take the CSI winter 
semester. 
 
 Students take the CSI survey online, and the results are reported to 
the director of field education.  The results show how Kuyper students 
compare to the national norm of students from other schools taking the 
same survey.  The CSI reports on special needs or risk factors of students 
by listing those who are high drop out risks, those that are predicted to 
have academic difficulty, those that experience educational stress, and 
those that would be receptive to institutional help.  Among other things, 
the survey also indicates those who may have difficulty graduating 
because of a lack of finances, student attitude toward educators, and 
student desire to graduate. 
 
 The CSI allows students to choose if they would be receptive to 
academic assistance, personal counseling, social enrichment, career 
counseling and financial guidance.  This survey allows the College to 
pinpoint the students with specific needs that are interested in College 
assistance which ensures that these students receive the help that they 
need.  Students are required to meet with the director of field education, 
the academic support coordinator, the academic support assistant, the 
multi-cultural counselor, the counselor or the current counseling intern in 
order to receive and review their results.  At this meeting, the educator 
goes over the student’s results with him or her and makes 
recommendations for the student to be successful throughout his or her 
stay here.  Each year, the Assessment Committee will compare the results 
of the CSI with the results from previous years in order to create class 
profiles and to determine possible courses of action.   
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d.  Alumni Survey (locally developed): 
 
 Kuyper’s graduates are one of its best indicators of long-term 
student learning.  As indicated by a general alumni survey from Fall 2004, 
these graduates are serving in a variety of capacities around the world, in 
both service and professional spheres.  Although alumni surveys are 
indirect measures of student learning, student post-graduation 
experiences are very helpful to the College as it seeks to produce the 
most prepared graduates possible.  Therefore, student opinions of their 
education, including their satisfaction with what they learned in their 
classes and whether or not what they learned applied to real life 
situations, is essential for Kuyper to determine student learning progress 
and the relevance of the curriculum. 
 The College is in the process of redeveloping its alumni surveys to 
combine program-specific surveys with general alumni survey questions 
that will be sent to students six months, two years and five years after 
graduation.  Every survey will contain a set number of questions relevant 
to the student learning objectives in Kuyper’s Plan for the Assessment of 
Student Learning.  Departments will be responsible for authoring 
questions specific to the learning objectives of that department and/or 
program.  The production and administration of alumni surveys will be the 
responsibility of the Director of Assessment and the Alumni & Parent 
Relations Coordinator. Surveys should be revised by the end of fall 2008 
to be implemented winter 2009. 
 
 Upon receiving the surveys, the Assessment Committee and the 
departments will interpret the results.  Curriculum changes will be handled 
by the departments and the faculty.   
   

B.  Locally Developed Departmental Assessment Activities 
 
 This plan is meant to serve as the umbrella for assessment at Kuyper, and under 
this umbrella fall three distinct spokes for the three departments at the College: the 
general education department, the professional education department, and the Bible 
department.  Although all three departments work together to promote student learning, 
the departments work with students at different stages of the educational process.    
 
 Learning is a coordinated effort at Kuyper.  Each department specializes in 
teaching students certain key areas, and without departmental harmonization, essential 
ingredients would be overlooked.  Faculty are all expected to participate in a yearly 
assessment of the College’s Student Learning Outcomes; departments are expected to 
lead these times of assessment for SLO’s that fit their department’s focus. The 
department in charge of each year’s assessment time will provide the Assessment 
Committee with an overview of the assessment activities, results and recommendations.      
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1.  Bible Knowledge Test  
 
The current Bible Knowledge Test was developed during the summer of 

2005.  It is a revised version.17  The Bible Knowledge Test is 84 questions in 
length and will be used as a pre and posttest for freshmen.  Its purpose is not to 
assess the entire curriculum, but rather to assess student learning in the 
freshman core Bible classes, Old Testament Survey, and New Testament 
Survey.  The test was redesigned to more accurately reflect and assess the 
objectives and content of these courses. 

 
The test is administered fall semester during student orientation and again 

at the end of the winter semester.  The Bible department will interpret the results 
and use these findings to make changes within the curriculum.   

 
2.  Doctrine Knowledge Test  

 
The Doctrine Knowledge Test is a fifty question knowledge assessment 

test that is used as a pre and posttest in the Christian doctrine sequence.  The 
pretest is administered during the first class period of Christian Doctrine I and the 
posttest is given at the end of Christian Doctrine II.  The test will not be factored 
into the student’s final grade.  Upon student completion of the pre and posttests, 
results will be analyzed by the doctrine instructors to determine areas of student 
learning that are strong and areas where improvement could be made.  Results 
will be included in the Bible department’s annual assessment report.  

 
3.  Additional Course-embedded Assessment 

 
Course-embedded assessment “involves taking a second look at materials 

generated in the classroom so that, in addition to providing a basis for grading 
students, these materials allow faculty to evaluate their approaches to instruction 
and course design” (Palomba and Banta 13).  Course-embedded assessment 
measures may be used in the yearly assessment of the College’s Student 
Learning Outcomes. Please see section VIII Summary of Activities, Outcomes 
Assessed, and Feedback for Each Activity on pages 22-24 for more information 
on SLO Assessment. 

 

                                                 
17 The Bible Knowledge Test was created in the mid-1980s and administered from then until 2004 by the Bible 
Department.  It was used as a pretest for freshmen and a posttest for seniors.  The original purpose was to assess the 
entire Bible curriculum in terms of the students’  knowledge of Bible content.  The test consisted of 120 questions 
which focused on Bible content from both the Old and New Testaments.  The pretest and posttest scores were 
recorded.  The following general trends could be observed over the years that the test was given:  

1) While the results varied over the years, students did improve their knowledge of Bible content after 
completing the minimum 30 hours of Bible courses. 

2) Generally, the freshmen pretest showed a slight decrease in knowledge of Bible content for incoming 
students over the years.     

There was no further interpretation of the test results and minimal changes were made to the curriculum.  The test 
results revealed an obvious weakness in the assessment of student learning with regard to the Bible curriculum.      
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C.  Complementary Assessment Activities 
 

1.  Faculty Evaluation 
 
 As part of the Plan for the Assessment of Student Learning, the College 
will evaluate all of its faculty members as an important part of the learning 
process.  The learning context is a vitally important part of the conditions that 
must exist for student learning to occur.  Therefore, each faculty member is  
evaluated as follows: 
 

1. Adjunct faculty will have every class evaluated 
2. Instructors will have at least two courses evaluated per year 
3. Tenure track and tenured faculty will have one course evaluated per 

semester 
4. Tenured, tenure track, instructors, and adjunct faculty may be 

evaluated through classroom visits by the departmental chair and/or 
the provost 

5. The short-form IDEA assessment developed through the University of 
Kansas is the common instrument for the student evaluation of the 
faculty18   

 
 A copy of the evaluation, including student comments, is returned to the 
faculty before the start of the next semester.  The official copy is given to the 
provost for review, evaluation, and storage.   An electronic copy is available from 
the Faculty Associate in Assessment.  
 
2.  Assessment Plan Review 
 
 The Plan for the Assessment of Student Learning, like assessment itself, 
is a work in progress.  Therefore, this document will be updated on an annual 
basis by the Director of Assessment.  The Faculty Associate in Assessment will 
distribute the updated copies to the Assessment Committee and faculty 
members.  Certain changes may be made at any point based on the 
recommendation and approval of the Assessment Committee.  In this case, the 
Assessment Committee will work to facilitate communication about the update to 
all parties involved.   

 
D.  Schedule of Standardized Tests 
 
 The chart on the next page establishes an assessment timetable.  The 
assessment of some outcomes, such as students’ moral or ethical behavior, may 
stretch from matriculation to graduation to employment.19  Other outcomes, such as 

                                                 
18 Please see Appendix B on page 37 for more information. 
19 Cocurricular learning outcomes and methods of assessment will soon be added to the Plan for the Assessment of 
Student Learning. 
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students’ writing abilities, may be ones that a program wants to assure itself that its 
students have achieved by graduation because the students’ prospective employers 
expect that level of achievement.  In either case, the assessment timetable assesses 
student development over time based on desired levels of achievement.   
 

Current Test Schedule 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
BKT = Bible Knowledge Test  
CAAP = Collegiate Assessment of Academic Proficiency 
CSI = College Student Inventory 
DKT = Doctrine Knowledge Test 
MAPP = Measure of Academic Proficiency and Progress 
NSSE = National Survey of Student Engagement 
SSI = Student Satisfaction Inventory 
 
 
 
 
 
 
 

 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

 Fall Spr Fall Spr Fall Spr Fall Spr Fall Spr Fall Spr 

Class of 2009 
(Current Seniors) SSI            

Class of 2010 
(Current Juniors) 

CAAP, 
SSI    NSSE         

Class of 2011 
(Current Soph) 

DKT, 
SSI DKT MAPP  SSI 

 
       

Class of 2012 
(Current Frosh) 

CAAP, 
BKT, 
CSI, 
SSI BKT DKT DKT 

CAAP, 
SSI   

 
NSSE     

Class of 2013 
MAPP, 
BKT,  
CSI 

 
BKT, 
NSSE 

DKT, 
SSI DKT MAPP  SSI 

 
 
   

Class of 2014 

CAAP,  
BKT, 
CSI,  
SSI BKT DKT DKT 

CAAP, 
SSI   

 
NSSE 

Class of 2015 
MAPP, 
BKT,  
CSI 

BKT, 
NSSE 

DKT, 
SSI DKT MAPP  

Class of 2016 

CAAP,  
BKT, 
CSI, 
SSI BKT DKT DKT 

Class of 2017 
MAPP, 
BKT, 
CSI 

BKT, 
NSSE 
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VI. Sample Syllabus 
 
 

 To help the College determine if the student learning outcomes for the Bachelor 
of Science degree are being achieved and to help assess the cohesion of the 
curriculum with the mission of the institution, course syllabi all contain the College’s five 
Student Learning Outcomes that are linked to the specific learning outcomes of each 
course.  An optional course matrix has also been created that links specific course 
learning outcomes to the College’s student learning outcomes from the Bachelor of 
Science curriculum. Hence, each syllabus in the College can demonstrate to the student 
how the course aids them in preparing to fulfill the mission of the College.20 
 
 

VII.  References 
 
 

A.  Works Cited: 
 
“A Plan for Assessing Student Academic Achievements at Reformed Bible College.”  
 Self-Study Report.  [Grand Rapids]: n.p., 1999.  1-19. 
 
“Exploring the Criteria and the Core Components.”  Handbook of Accreditation.  Version 
 1:10/03.  Chicago: The Higher Learning Commission, 2004.  3.2.  section 12, 
 criterion 4.     
   
Indiana University.  21 June 2005.  National Survey of Student Engagement.  21 June 
 2005 <http://www.indiana.edu/%7 Ensse/2004_annual_report/ pdf/2004 _ 
 viewpoint.pdf>. 
 
“MAPP – Measure of Academic Proficiency and Progress.”  Educational Testing 
 Services  2006.  23 May 2006 <www.ets.org>. 
 
Palomba, Catherine A., and Trudy W. Banta. Assessment Essentials. San  Francisco: 
 Jossey-Bass Publishers, 1999. 
 
Schermerhorn, John R. Jr.  “Situational Leadership: Conversations with Paul Hersey.” 
 The Center for Leadership Studies 2001.  21 June 2005 <http://www.situational. 
 com/home/downloads/Conversations_With_Paul_Hersey.pdf>. 
 

                                                 
20 Please see Appendix A for more detail. 
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VIII.  Summary of Activities, Outcomes Assessed and 
Feedback for Each Activity 

 
ACTIVITY OUTCOMES 

ASSESSED 
RESPONSIBLE PARTY  

AREA OF APPLICATION 
1.  CAAP/MAPP 2.3, 3.2, 4.2 Assessment Committee:  

-Data from previous years can serve as 
benchmark 
-Analyze longitudinal data to make curricular 
recommendations 
General Education Committee: 
-Evaluate courses based on proficiency 
markers established by Assessment 
Committee 

2.  NSSE 
 

Purpose: to 
evaluate student 
experiences and 
attitudes that 
influence 
responses to the 
curriculum 

Assessment Committee: 
-Analyze NSSE evaluations when they 
return to see how student activities, both 
inside and outside of the classroom, directly 
impact student learning 
 

3. SSI Purpose: to 
evaluate student 
satisfaction with 
various areas of 
the College 

Assessment Committee:  
-Analyze SSI evaluations when they return 
to see how students rate the areas of the 
College assessed; track stakeholders’ 
responses to items noted 
Outside Agency:  
-Formulate and complete focus groups to 
gain further anecdotal information regarding 
the SSI results 
Stakeholders: 
-Evaluate both the SSI results and the 
results from the focus groups to formulate a 
response and plan-of-action for items 

4.  CSI Purpose:  to look 
at the likelihood 
of a student 
persisting 
through Kuyper’s 
curriculum to 
graduation 

Field Education Office: 
-Evaluate whether individuals need personal 
career counseling 
Academic Support, Counseling and 
Financial Aid Offices: 
-Evaluate how individuals and groups can be 
more effectively assisted by available 
College resources 
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5. Alumni Surveys All SLO’s 
(emphasis on 5. 
1, 5.2) 

Professional Education Department: 
-Determine whether programs/majors are 
preparing students well for anticipated 
vocations  (These results will be used in 
regular program review) 
Bible Department: 
-Information can determine how well 
students have applied the Reformed 
worldview to their current life issues 
Alumni & Parent Relations Coordinator: 
-Keep updated addresses of Kuyper alumni 
on file 
-Assist in formulation and administration of 
survey 
Director of Assessment: 
-Work with departments and Alumni & 
Parent Relations Coordinator to create, 
distribute, and analyze results from alumni 
surveys 

6.  Bible Knowledge 
Test 

1.1 Assessment Committee: 
-Track trends in incoming students to be 
better prepared to educate the next 
generation 
Bible Department: 
-Examine the courses Old Testament 
Survey, New Testament Survey, Biblical 
Interpretation and Spiritual Formation to 
determine whether departmental learning 
objectives are being met 

7.  Doctrine 
Knowledge Test 

1.2 Assessment Committee: 
-Track trends in incoming students to be 
better prepared to educate the next 
generation 
-Establish minimum benchmark for 
sophomore students 
Bible Department: 
-Examine Christian Doctrine I and Christian 
Doctrine II courses to determine whether 
departmental learning objectives are being 
met 
Admissions Department: 
-Use pretest to see whether Reformed 
doctrine is valuable to students being 
recruited 

8. Assessment of Student Learning Outcomes 
(See below, in order of rotating assessment schedule) 



24 

A. SLO #3 & 4 
 

3.1, 3.2, 3.3, 4.1, 
4.2 
 

General Education Department: 
-Determine specific assessment objectives 
-Develop or revise rubrics or other 
assessment materials 
-Select and store student artifacts for 
assessment 
-Plan and lead assessment time 
-Record activities and analyze data for 
reporting to the Assessment Committee 

B.  SLO #1 
 

1.1, 1.2, 1.3 
 

Bible Department: 
-Determine specific assessment objectives 
-Develop or revise rubrics or other 
assessment materials 
-Select and store student artifacts for 
assessment 
-Plan and lead assessment time 
-Record activities and analyze data for 
reporting to the Assessment Committee 

C.  SLO #2 
 

2.1, 2.2, 2.3 
 

Professional Education Department: 
-Determine specific assessment objectives 
-Develop or revise rubrics or other 
assessment materials 
-Select and store student artifacts for 
assessment 
-Plan and lead assessment time 
-Record activities and analyze data for 
reporting to the Assessment Committee 

D.  SLO #5   5.1, 5.2 Professional Education 
Internship/Practicum Supervisors and 
Field Education Director: 
-Determine specific assessment objectives 
-Develop or revise rubrics or other 
assessment materials 
-Select and store student artifacts for 
assessment 
-Plan and lead assessment time 
-Record activities and analyze data for 
reporting to the Assessment Committee 

9.  Expanded 
Course Evaluation 
(IDEA) 

Purpose: to 
measure how 
effectively faculty 
achieve course 
objectives they 
have chosen for 
their class 

Faculty Associate in Assessment: 
-Administer IDEA Program 
-Write an annual summary of results, 
presented to the provost and the president 
Departments: 
Discuss the appropriate IDEA objectives for 
each course; look at the results to determine 
how effectively objectives are being met 
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Appendix A 
Sample Syllabus 

 
Sample Syllabus for Kuyper College 

Note: Information in [ italics]  should be customized as you see fit 
 

[COURSE TITLE AND NUMBER] 
Credits: [Please list number of course credits here] 

 
[Semester and year]   [Days of the week and meeting time] 
 
Instructor’s Name:  
Extension Number: 
E-mail:  [Students are requesting that faculty use a Kuyper College e-mail 
address] 
Mailbox Location: (For assignments & late work) 
Office Hours:  [Please give students definite hours] 
 
LAST DAY TO WITHDRAW:  [RECORD IN BOLD PRINT for the fall 08 
semester this date is Thursday, October 16] 
 
COURSE TEXTBOOKS: 
[Most faculty require about $50-75.00 worth of textbooks.] 
Last Name, First Name. Title of Work: Subtitle of Work. Place: Publisher, Year of 
Publication. 
 
COURSE DESCRIPTION:   
[Use the course description provided in the current Catalog.] 
 
GENERAL ACADEMIC INFORMATION 
For information that is pertinent to all Kuyper courses please visit the link on the 
Internal Portal at http://portal.kuyper.edu > Student Services > Academic Office. 
 
COLLEGE MISSION AND OBJECTIVES: 
Kuyper College is an undergraduate institution of Christian higher education 
whose mission is to equip students with a biblical, Reformed worldview to serve 
effectively Christ’s church and his world.  The faculty of Kuyper College has 
adopted five learning outcomes that should characterize every student who 
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graduates from Kuyper, and they are committed to helping every student fulfill 
them.  This class will focus on Student Learning Outcome(s) [include 1, 2, 3, 4, 
and/or 5 from the Internal Portal > Faculty Staff Services > Academic Office > 
“ Academic Information Applicable to all Kuyper Courses” .] 
 
COURSE OBJECTIVES: 
In light of the College’s mission and learning objectives highlighted above, the 
student who successfully completes this course will meet the following objectives:  
[You may group them under such headings as knowledge, ability and attitude, if 
you prefer, with usually no more than 5 course objectives total.  After each course 
objective note in brackets which of the five College learning objectives that course 
objective helps to fulfill.] 

1. [List your course objective here.] 
2. [List your course objective here.] 
3. [List your course objective here.] 

 
ACADEMIC HONESTY: 
Kuyper places a high value on academic honesty, integrity and a biblical 
commitment to truth.  Therefore, all instances of academic dishonesty will require 
prompt disciplinary action by the College.  Academic dishonesty offenses may 
include, but are not limited to, the following:  plagiarism (failing to document 
quoted material, others’  unique ideas, or submitting someone else’s work as one’s 
own), lying, the swapping of test or exam information with another student, 
cheating on an examination with “cheat sheets,”  etc., or any other attempt to 
deceptively receive an unearned grade. 
 
Penalties for academic dishonesty may include up to the following: 

�  1st Offense:  Automatic failure of the course 
�  2nd Offense:  Automatic failure of the course and the student will be placed 

on academic probation for the coming semester 
�  3rd Offense:  Automatic failure of the course and automatic dismissal from 

Kuyper 
 

For more information on academic honesty, please consult the College Catalog 
page 77. 
 
TURNITIN: 
[To use Turnitin, you will need the following information: 
Class ID:    
Password:]  
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SUPPORT SERVICES: 
Academic Support and Counseling services are free and available to all students.  
These offices are located in the Student Services Office. 
 
INSTRUCTOR/STUDENT COVENANT: 
As instructor of this course, I covenant with each student that I will model Christ-
like behavior, value and respect each student as a child of God, come to class 
prepared, begin and end class on time, make appropriate assignments and grade 
them fairly, and be available for consultation outside of class.  In return, I expect 
each student to model Christ-like behavior, show proper respect to me as the 
instructor, come to class prepared, arrive and leave class on time, submit 
assignments and participate in ways that demonstrate your integrity.  [Modify as 
you desire.] 
 
COURSE REQUIREMENTS: 
[List the specific assignments (e.g. reports, papers, projects, exams, etc.) required 
for this course, a brief description of each, any unique requirements for each, 
when each one is due, and what percentage of the final grade is given to each 
assignment.  Outside of the understanding that senior classes should be more 
demanding than freshmen courses, there are no specific guidelines for the amount 
of work for a three credit course.  Please consult with the academic dean or with 
your department chair if you are uncertain about the appropriateness of the 
workload for your class.  For each assignment, indicate briefly what course 
objective(s) it helps fulfill.  Consider the following format: 
 
1.  Exams and Quizzes [List the number, dates, and kinds of exams and/or quizzes 
that will be given in this course (e.g. essay, multiple choice, in-class/take-home, 
“ pop,”  etc.]  
2.  Papers [ If you require a paper, please provide basic instructions]  
3.  Projects/Presentations [Please list specifics if available]  
4.  Final Exam [The final exam schedule is provided by the academic dean.  
Faculty are expected to follow this schedule.  Final take-home examinations shall 
be due during the exam period scheduled for that course.  They are to be given to 
students no earlier than one week prior to the exam period.]  
 
[Examinations, tests or major quizzes should not be administered during the last 
week of class.  Papers and major projects may not be due during the last week of 
class, except in courses where no final exam is given.] 
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ATTENDANCE POLICY:  
As noted in the current College Catalog, “students are expected to attend classes 
regularly.”   In the event of illness, family emergency, a school-sponsored activity 
or an extenuating circumstance, it is the responsibility of the student to notify the 
instructor as soon as possible of the reason for the absence. [Professors establish 
their own attendance policies.  Carefully spell out your attendance and late arrival 
policy.  Some instructors view late arrival as an absence.  Be specific on how 
attendance will affect the student’s grade or course outcome.  Define what you 
consider an emergency and the proper procedure for the student.  All faculty 
members must record the absences of students in all classes.  Please note that as 
part of the teaching faculty, you are also expected to attend class regularly.  The 
current policy is as follows:  “ In no case shall a faculty member miss class for 
more times during a semester than the number of hours of credit that the course 
carries.  This statement is not meant to encourage faculty members to utilize the 
policy but to set a limit to the number of absences they incur” .  Therefore, please 
plan wisely if you need to cancel your class.] 
 
LATE WORK/RETURN POLICY: 
[Indicate if you accept late work, and if so, under what conditions and with what 
penalties.  Also indicate when students can expect to receive assignments back 
from you.] 
 
COURSE GRADING: 
[List how you will figure students’  final grades and the grading scale you will use.  
Assessment in the form of daily assignments, papers, projects, quizzes and/or tests 
early in the semester provides students with timely feedback regarding their 
progress.  This is especially important in freshmen courses.] 
 
COURSE SCHEDULE: 
[List the topics (and reading/assignments) that will be covered each day or week.  
Consult the academic calendar for days classes are not in session.  Faculty should 
not miss more than one week of class.] 
 
BIBLIOGRAPHY AND WEBSITES 
[List additional resources that are beneficial to gaining further academic study in 
your course.] 
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Appendix B 

IDEA Forms 
 

 IDEA is a nationally-normed assessment instrument developed by the University 
of Kansas.  It allows for individual course evaluation results to be controlled for time of 
day, course objectives and other mitigating factors.  These results will allow faculty and 
administrators to consider results in a broad context, and even to compare their scores 
to the scores of other faculty across the nation. 
 
 IDEA recognizes that there are multiple ways to teach effectively.  Thus, IDEA’s 
feedback system focuses on student learning, not on the teaching style of the professor.  
In other words, the program assesses what students learn in conjunction with what the 
professor is trying to teach.  Feedback from IDEA is presented on a reader-friendly 
printout that offers suggestions to improve teaching effectiveness.   
 
 Before the evaluation can be administered to students, instructors are required to 
fill out a Faculty Information Form (FIF) that allows them to rate specific objectives in 
terms of importance to their class.  There are twelve choices for objectives, but IDEA 
recognizes that “No course can be all things to all students,” and recommends that an 
instructor rate no more than three to five of the objectives as “essential” or “important.”  
These objectives help determine the class purpose.  Students’ responses are then 
analyzed against the learning outcomes of the class. 
 
 The IDEA system offers two types of diagnostic tools for students: a long form, 
which is “the backbone” of the system, and a short form, which works in a way similar to 
the long form but with more limited results.  Kuyper College is currently using the short-
form IDEA (see page 32).  
 
 Instructors also have the option of creating additional questions that can be 
added to the student form.  They can insert up to nineteen multiple choice questions 
that are specific to their class.  Instructors then have the option of creating tailor-made 
answers to the questions that students can choose from.  IDEA will then analyze the 
feedback from these questions.  Instructors can opt to have students answer questions 
or give feedback in the comments section of the form as well.  
 

According to IDEA, the effectiveness of an instructor is reported in two ways.  
The first section describes “Progress on Relevant Objectives,” which assesses the 
students’ ratings on the objectives that the instructor chose as “Important” or “Essential.”  
The second addresses the instructor’s “Overall Ratings,” which determines “the average 
student agreement with statements that the teacher and the course were excellent.”  
The “Summary Evaluation” averages these two assessments. 

 
 By assessing student feedback in this manner, IDEA provides comprehensive 
results that are not determined by how much a student likes or dislikes a certain class or 
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professor.  Rather, results are determined by how well instructors convey their learning 
objectives to their class.  However, the program isn’t completely foolproof.  IDEA cites 
two common problems, the “halo effect” and the “error of central tendency” as causes 
for inconsistent and problematic ratings.  
 
 The College has elected to develop several questions of its own to be used with 
each IDEA form. The locally-produced questions are: 
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Appendix D 
Four-Year Plan for Assessing Student Learning Outcomes 

 
 

Academic Year Student Learning Outcome to be Assessed 

2008-2009 
 

Student Learning Outcomes 2 & 5 
 

2009-2010 
 

Student Learning Outcomes 3 & 4 
 

2010-2011 
 

Student Learning Outcome 1 
 

2011-2012 
 

Student Learning Outcome 2 
 

Please consult page 10 for descriptions of the student learning outcomes. 
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Appendix E 
Monthly Assessment Activities Chart 

 
June/July 

·  June Assessment week 
·  Survey 2 & 5 year alumni 

(departments)  
·  Review & modify the assessment 

plan 
·  Review winter & spring session 

IDEA reports 
·  Compile annual assessment 

report (due end of July) 
·  Prepare for CAAP/MAPP 

 
August 

·  Review data from the NSSE 
·  Administer CAAP or MAPP to 

freshmen, juniors & new students  
·  Administer Bible Knowledge 

pretest to freshmen 
·  Administer Doctrine Knowledge 

pretest to sophomores 
·  Annual assessment retreat 
·  Administer Information Literacy 

pre-test in Gateway 
·  Review stakeholder reports of SSI 

action items 
 

September 
·  Make-up sessions for CAAP & 

MAPP 
·  Administer CSI in Gateway class 

& interpret results 
·  Begin promotion/tenure process 
·  Review assessment data to inform 

planning & resource allocation for 
upcoming year 

 
October 

·  Conduct 6 month alumni survey 
(departments) 

·  Prepare curricular/program 
changes for next year 

·  Review results of CAAP or MAPP 
·  Prepare & promote SSI 

 
 November 

·  Continue curricular/program 
changes 

·  Collect faculty IDEA forms 
·  Administer SSI to all students 

 
December 

·  Review fall semester IDEA reports 
·  Administer Information Literacy 

posttest in CO201 & interpret 
results 

 
January 

·  Administer CSI in winter Gateway 
class & interpret results 

·  Review SSI results and prepare 
for focus groups 

 
February 

·  Begin career track application 
process 

·  Administer the NSSE (even years) 

to freshmen and seniors 
·  Complete career track application 

process 
 

March 
·  Work on June Assessment week 
·  Complete SSI Focus Groups, 

disseminate results to 
stakeholders 

April 
·  Administer Bible Knowledge 

posttest to freshmen 
·  Administer Doctrine Knowledge 

posttest to sophomores 
·  Complete promotion/tenure review 

process 
·  Collect faculty IDEA forms 
 

May 
·  Complete review of student 

learning outcomes 
·  Collect faculty IDEA forms (spring 

session) 
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